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I. Title:  QEP Proposal for the UMW First Year Experience 
  

Topic Areas: Enhancing the first-year experience and first-year student engagement; Increasing 

experiential and other student-centered learning opportunities and/or pedagogies; University-wide 

curriculum restructuring to enhance student learning; and New interdisciplinary majors or new across-the 

curriculum academic initiatives that enhance student learning and engagement 

  

Faculty Point of Contact:  Mary Rigsby, Professor of English, mrigsby@umw.edu, 540 898-3532  

  

Co-Developer Names and Titles: 
Jason Matzke (Assistant Professor of Philosophy), Anand Rao (Associate Professor of Communication), 

Doug Searcy (Vice President for Student Affairs and Dean of Students), Carol Stevens (Assistant Dean of 

Academic Services), and Suzanne Sumner (Professor of Mathematics) 

  

II. Executive Summary  

  

We propose a redefined, developed, coordinated, and integrated first-year experience [FYE], which will 

lay the foundation for a distinctive UMW experience and liberal arts curriculum, to ensure success for 

students in all three Colleges at UMW.  

 

Many colleges and universities across the country have already created FYEs for their students; 

Gardner and Barefoot report more than 87% of all institutions have at their core a first-year seminar 

[FSEM].  UMW has the FSEM but falls short of a coordinated FYE easily found at other institutions.  We 

propose a FYE, building on the successful templates already established at other institutions, but superior 

for being explicitly and purposefully informed by research on adult intellectual development and college 

student development theory, particularly the seventeen-year longitudinal study conducted by Marcia 

Baxter Magolda (see also Kegan or Maszaros).   Thus, we propose a FYE recognizing the particular needs 

of students facing the transition from high school to college.  This FYE has the added benefit of 

addressing, directly, retention, as studies have shown that students who participate in a FYE have a 

greater persistence rate than those who do not. With insights from Derek Bok's Our Underachieving 

Colleges and Richard Arum and Josipa Roksa's Academically Adrift, this proposal for a UMW FYE offers 

the opportunity for authentic assessment that will revolutionize our understanding of the value of a liberal 

arts education, as it provides, through electronic portfolios, the opportunity for students to speak for 

themselves about their own learning, rather than relying on testing.  

The FYE proposes a redefined, thematic FSEM but is built on a set of independently developed but 

coordinated curricular and co-curricular opportunities, including a common reading experience, (at most) 

three required courses to be completed in the FY students' first two semesters at UMW, related orientation 

programs, a year-long calendar of related special events (speakers, films, trips, social activities), and 

guided mentoring by fourth-year and/or graduate students. 

Two courses are required: the Redefined FSEM and a new FY Writing Studies Course. We propose 

that the current group of FSEMs be divided into two groups: those that fit the Redefined FSEM and those 

that will become SSEMs (Second Year, Sophomore Seminars) for second-year and transfer students 

(students with more than 24 credits) and FY students who demonstrate eligibility for the more 

academically advanced challenges of the SSEM.  The FYE would also offer a new FY Communication 

Course only to those students identified as highly communication apprehensive. 

The Redefined FSEM will immerse the FY students in the University of Mary Washington academic 

and cultural environment, educating the students about who we are as an institution, the meaning of a 

liberal arts education, and how to succeed at the college level.  In addition, students will learn about 

themselves as learners, so they can maximize their strengths and focus on their weaknesses throughout 

their college careers.  The Redefined FSEM will start students on the path to leadership, guided by honor, 

and informed by service. 

mailto:mrigsby@umw.edu
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The FY Writing Studies course would invigorate our WI Program, providing a needed first-year 

writing studies experience for our students and supporting the continuation of faculty efforts to include 

effective writing pedagogy in their writing across the curriculum and writing in the disciplines courses. 

The FY Communication Studies course would address a specific need for many of our incoming 

students. All incoming students would take a short online survey that identifies which students are highly 

apprehensive in communication situations, including interpersonal communication, small group, 

meetings, and public speaking.  Students recognized as highly apprehensive in any of these categories 

would receive special permission to enroll in the FY Communication course. 

The FYE includes an advising program to enhance contact between FYE faculty and administrators 

and to provide mentoring of FY students by upper-level UMW students.   

 

III. Rationale Proposal and Analysis of Institutional Effectiveness and Other Data 

  

This UMW FYE addresses our commitment to providing an outstanding liberal arts education.  Academic 

excellence is our first concern.  We see the FYE as an important step toward clarifying to students and to 

the community beyond the campus that the liberal arts are foundational to the maintenance of a vibrant 

twenty-first century democracy and strong economy.  To that end, though, we need to understand the 

institutional worries about student retention.  UMW cannot produce graduates prepared to be active 

citizens and effective leaders if we lose them somewhere between their first year and graduation.  

First, this FYE will increase retention by assisting with the prevention of academic probation and 

suspension. The University of Mary Washington Office of Admissions reported that 917 new first-year 

students were enrolled during the fall 2008 semester.  The average high school GPA for these students 

was 3.70.  However, at the end of the fall 2008 semester 180 (20%) of the first-year students were placed 

on academic probation with GPAs less than 2.0.  At the end of the 2009 Spring Semester there were 125 

first-time academic suspensions that included 66 first-year students representing 7% of the first-year class 

and 33 transfers.  There were also 23 second suspensions and 3 dismissals.  A review of the high school 

GPAs of the first-year students who were suspended shows that these students were academically strong 

with an average GPA of 3.29 with a range of 2.64 to 4.00. 

We are startled to see that over half of the suspensions were of first-year students.  For each student 

suspended, the university loses tuition, fees, room and board in the amount of approximately $7,000 per 

in-state student residing on campus and $12,000 per out-of-state student.  Each full-time student retained 

for four years of college represents approximately $50,000 for in-state and $96,000 for out-of-state full-

time students residing on campus.  For both ethical and financial reasons, we need to retain these students. 

Currently the Office of Academic Services tracks the academic continuance, probation and suspension of 

all students.  Students placed on academic probation receive a letter encouraging them to meet with their 

academic advisor and to take advantage of University resources, i.e. tutoring and study skills workshops.  

In the spring of 2010 Academic Services launched a pilot program titled the Seminar for Academic 

Success.  First-year students who end the fall semester on academic probation are invited to attend a 12-

week seminar covering time management, test and note taking, reading college texts and exposure to 

campus resources and support.  The Spring 2010 pilot program was a success in that 76% of the seminar 

completers ended the 2009 fall semester on academic probation avoided suspension in the Spring 2010 

semester. Only 65% of the non-participants avoided suspension.  Additionally, a higher percentage of 

Academic Success completers (41%) were successful in ending the semester off of probation compared to 

(33%) of non-participants.  Although this pilot program was successful, it is evidence that our students 

need prior assistance in transitioning to the rigors of college. The Learning and Study Strategy Inventory 

(LASSI) was used in the pilot program to help identify students‘ strengths and weaknesses. 

The following chart illustrates that, although the numbers of second suspensions and dismissals have 

not increased over the past ten years, the number of first suspensions has increased dramatically.  One 

reason for this increase may be the implementation of higher standards for academic continuance in 2007. 

 

Academic Suspension Report 
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 implemented higher standards beginning in Fall 2007 

 

Second, this FYE will increase retention by addressing communication apprehension. High levels 

of communication apprehension are a strong predictor of student retention in the first year, as those 

students who are highly apprehensive are typically less engaged, less likely to actively participate in the 

campus community, and some of the first students to leave the University. Current students are having 

difficulty developing the communication skills important for academic and professional success, as 

evidenced by two important data points. The first is the result of the last assessment of oral 

communication skills [2006 SCHEV Report]. The assessment found that 27.3% of students who have 

completed their SI requirement were NOT proficient in oral communication skills, some having failed to 

meet expectations in multiple areas. The second is a recent review of how many students entering their 

senior year have not completed their SI requirement [2010 Ashley Report]. Of the 1508 students entering 

their senior year between Fall 2009 and Fall 2010, 714 (47%) had not completed the SI requirement, and 

289 (19%) had yet to take a single SI course. While we expect students to complete the SI requirement in 

their last year (many capstone courses and major seminars are intended to complete this experience), the 

fact that so many are waiting until that point to complete, or to even start, their requirement suggests that 

they are intentionally delaying their taking of SI courses. The most likely reason for doing so is that those 

students are communication apprehensive.  

Research on communication apprehension (CA) finds that 15-20% of any student population is highly 

apprehensive [Rosenfeld et al], which is very close to the number of seniors who have not taken an SI 

course before their senior year. The 2006 assessment did not measure the CA of those evaluated, but we 

can assume that many of those found not proficient were also highly apprehensive. More disconcerting is 

that highly apprehensive students are more likely to drop out of school, many after their first year, 

because they feel less engaged and are worried about their class performance [McCroskey et al]. Highly 

apprehensive students are, at best, postponing their SI courses until their senior year, when we can do 

little to prepare those students for academic success. At worst, they are dropping out or going elsewhere 

to avoid having to take an SI course at all. 

An introductory course in Communication was proposed in the original Speaking Intensive proposal, 

and such a requirement is recommended by the National Communication Association as a necessary 

component of any Communication Across the Curriculum program. While it would be ideal for all 

students to be required to take an introductory course in Communication, this proposal recognizes that it 

would not be feasible -- in the near future -- to provide enough seats to make such a requirement a reality. 

Instead, by offering the course to students identified as highly apprehensive, the University can take the 

steps necessary to address the needs of our most vulnerable and at-risk students.   

Third, in addition to oral communication skills, our students are currently receiving less support for 

writing than is typical at most colleges and universities in this country.  Support for writing instruction at 

UMW has diminished since 2007 when the WI requirement went from five courses to four, and English 

101 was eliminated as a general education requirement.  Institutional support for writing instruction was 
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further diminished when the CAS positions of WI Program Director and Writing Center Director were 

collapsed into a single position, and not held by a member of the tenured faculty. 

UMW is not the only university/college without a required first-year writing course.  The University 

of Rhode Island, Brown, Oberlin, Marlboro College, Carleton College, VCU, WPI, Grinnell College, 

Connecticut College are others, but UMW is the only school in this cluster that eliminated English 101 

without instituting alternative writing pedagogies for first-year students.  Most other schools have both 

English 101 and 102 requirements.   

We have put our students in the difficult position of asking them to take on complex writing tasks, 

without providing them an early opportunity to develop their understanding of the role of writing in 

personal and intellectual development.  We have put our faculty in an equally difficult position of 

expecting them to teach writing without a corresponding set of ongoing faculty development activities to 

provide them the support they need to do it well. 

An assumption of this FYE proposal is that students' academic success depends on their use of 

writing for reflection on and exploration of new ideas, as well as on their knowledge of disciplinary 

genres and editing proficiency.  Thus, this proposed FYE recognizes the need for a first-year writing 

studies course and robust faculty development in writing pedagogy and assessment.   

Obviously, then, it is not just our concern with retention that motivates this design for a UMW FYE. 

We recognize that the retention of students is a concern, but it is a concern entangled with issues of 

pedagogy and curriculum.  The FYE is foundational to academic excellence.  UMW NSSE data indicated 

that UMW needs to do a better job in providing academic support.   According to the NSSE between 

2002 and 2010 first-year students reported that the UMW campus environment emphasizes academic 

rigor.  The following chart shows that positive responses for an academic supportive campus rose only 

slightly from 2.88 in 2002 to 3.03 in 2010 for first-year students while it declined for seniors. 

 
Code Benchmark Item  2002 2003 2006 2008 2010 

CLQUEST Asked questions in class or contributed to class discussions  FY 2.77 2.65 2.71 2.81 2.89 
   SR 3.19 3.15 3.16 3.21 3.22 

CLPRESEN Made a class presentation  FY 2.02 1.83 1.94 2.18 2.17 

   SR 2.80 2.77 2.96 2.96 2.90 

CLASSGRP Worked with other students on projects during class  FY 2.10 2.09 2.17 2.23 2.17 

   SR 2.37 2.27 2.29 2.40 2.46 

OCCGRP Worked with classmates outside of class to prepare assignments  FY 2.29 2.26 2.30 2.43 2.58 

   SR 2.72 2.70 2.85 2.84 2.91 

TUTOR Tutored or taught other students  FY 1.47 1.50 1.49 1.48 1.49 

   SR 1.57 1.46 1.62 1.63 1.60 

COMMPROJ Participated in a community-based project as part of a regular course  FY 1.23 1.19 1.18 1.32 1.39 

   SR 1.40 1.48 1.52 1.58 1.55 

OOCIDEAS 
Discussed ideas from your readings or classes with others outside of class (students, family 

members, co-workers, etc.)  FY 2.80 2.82 2.76 2.76 2.97 

   SR 2.93 3.01 2.94 2.98 3.02 

 

 

According to John Gardner, 96% of all four-year institutions have a course in the FYE on How to Do 

College. According to Chickering and Gamson (1987) the seven principles for Good Practice in 

Undergraduate Education include elements that can be included in the FYE such as: encouraging contact 

between students and faculty, cooperation among students, active learning, feedback, time on task the 
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communication of high expectations and respect for diversity in learning.  Our proposed FYE will 

enhance the context of study UMW currently provides. 

 

IV.   Target Student Population 

  

First-Year and Fourth-Year undergraduate students.  Obviously, the FYE targets all first-year students.  

The FYE will facilitate enhanced learning, student retention to successful graduation, and continued 

affiliation with the institution after graduation.  The fourth-year mentoring program extends the reach of 

instructional faculty and advisors while simultaneously enriching experiential learning, providing new 

opportunities for undergraduate research, and creates teaching internships for fourth-year students, all 

useful for students seeking state teaching licensure or teaching assistantships when applying to graduate 

programs.  Similar projects can be developed for graduate students in all three Colleges. 

  

V.  Fit with UMW Mission and UMW Strategic Plan 

  

From the University of Mary Washington Mission Statement: 

 

The University of Mary Washington is one of Virginia‘s outstanding public liberal arts universities, 

providing a superior education that inspires and enables our students to make positive changes in the 

world . . . We fulfill our mission by immersing students, faculty, and staff in local, regional, national, 

and international communities, and by inculcating the values of honor and integrity.  UMW 

graduates are models of adaptive learning, personal achievement, responsible leadership, service to 

others, and engaged citizenship in a global and diverse society. 

 

This proposed FYE will lay the groundwork for the following goals: 

  

 To create a distinctive UMW experience in the first year and throughout the students‘ education 

(UMW Strategic Plan Goal Two, Objective 2.C). 

 

 To enhance the coherence and strength of the UMW liberal arts education for all majors by 

constructing a scaffold for the intellectual growth of students, guided by the learning 

partnerships model articulated by Marcia Baxter Magolda, and focused on writing and 

communication studies  (UMW Strategic Plan Goal One, Objective 1.C). 

 

 To enthusiastically engage and retain first year students and reinforce critical thinking, 

community service, and discussions of honor begun in a newly designed First-Year Seminar and 

General Education courses. (UMW Strategic Plan Goal Two, Objective 2.A). 

 

 To recruit, enroll, and retain a high-achieving and diverse student body (UMW Strategic Plan 

Goal One, Objective 1.B and Goal Three, Objectives 3.B and 3.C). 

 

 To purposefully connect and sustain attention to concepts of honor, leadership, and service to 

academic experiences in interdisciplinary studies, experiential learning, and coordinated 

curricular and co-curricular activities (UMW Strategic Plan Goal Two, Objective 2.C and Goal 

Three, Objective 3E). 

 

 To develop intellectual and ethical leadership and to foster meaningful and complex concepts of 

service and to build bridges between multiple communities for a collaborative learning 

environment that engages those in and beyond the university (UMW Strategic Plan Goal Two, 

Objective 2.C, Goal Five, Objective 5.F, and Goal Six, Objective 6.A). 
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If implemented, this project would be an integral part of UMW‘s overall instructional program, because 

it would be the foundation on which the later general education and major courses would be built. 

  

VI.  Learning Outcomes 

 

The learning outcomes will include identifiable improvement in students' ability to engage the complex 

tasks associated with critical thinking, and in writing and speaking.   

The Redefined First Year Seminar will allow students to make the transition from high school to 

learn: how to manage their time effectively; methods for taking college level lecture notes and reading 

texts, strategies for taking tests, and an assessment of their study strategy strengths and weaknesses.  To 

help us identify the strengths and weaknesses of our FY students we will administer the Learning and 

Study Strategies Inventory (LASSI) during orientation. The LASSI assesses the following 10 areas: 

Anxiety, Attitude, Concentration, Motivation, Information Processing, Selecting Main Ideas, Self 

Testing, Study Aids, Test Strategies and Time management. 

The FY Writing Studies course and program recognizes that students making the transition from high 

school to college need time to understand themselves as writers, as well as a sustained opportunity to 

explore and practice the kinds of writing integral to success at the university.  The FY Writing Studies 

course proposed here will be informed by writing theory, research, and pedagogy associated with the 

work of Doug Downs and Elizabeth Wardle.  It aims to prepare students for writing instruction 

associated with our UMW WI courses, which fulfill expectations for Writing Across the Curriculum and 

Writing in the Disciplines.  The learning outcomes associated with the FY Writing Studies course 

include:  increased awareness of the roles writers play in the university, knowledge of the different ways 

writing supports personal and intellectual growth, heightened consciousness of the different genres of 

writing across academic disciplines, an introduction to and practice with available resources for writers 

on campus.  Students in the FY Writing Studies course will understand writing process, ethical 

principles of effective writing, and the importance of editing to successful written communication. 

For those students identified as highly apprehensive in communication (through an on-line test called 

the Personal Record of Communication Apprehension (the PRCA 24)), completion of the first year basic 

course in communication will allow them to meet the learning outcomes outlined by the Speaking 

Intensive Program (see Appendix D). Effective communication skills are essential to any student‘s 

academic success. By targeting those students most in need, we can ensure that those who are most 

apprehensive and least likely to feel engaged in the classroom will be given a strong foundation in oral 

communication. This foundation will not only lead to greater retention, but, more importantly, greater 

academic success. 

Overall, however, the FYE described in this QEP addresses the stages of intellectual and academic 

development, emphasizing the need for the FYE to recognize the particular needs of the typical high 

school student facing the demands of the university curriculum.  Research by Marcia Baxter Magolda, 

Peggy S. Meszaros, and others reinforces what we already know from experience.  Most FY students are 

not yet able to perform the critical thinking tasks we value and reward.  Standardized testing practices 

and current pedagogical practices in high school have not facilitated the students‘ shift from authority-

dependent thinking to the critical thinking practices associated with what Baxter Magolda identifies as 

―self-authorship.‖  The FYE we propose has a primary goal of moving students toward self-authorship.  

 

VII.  Assessment Plan 

 

Learning and Study Strategies FYE Assessment:  

A post inventory The Learning and Study Strategy Inventory (LASSI) will be administered at the end of 

the first or second semester to determine any improvements in Anxiety, Attitude, Concentration, 

Motivation, Information Procession, Selecting Main Ideas, Self Testing, Study Aids, Test Strategies and 

Time Management. 
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Communication Assessment: 

1) Every incoming student will complete the PRCA-24 (Personal Record of Communication 

Apprehension). Those students identified as highly apprehensive in one or more of the four categories 

(or across all categories) will be asked to enroll in the introductory communication course designed for 

high-CA first year students. All PRCA-24 data will be incorporated into the University‘s ongoing 

assessment of our students‘ oral communication skills.  

 

2) Upon completion of the introductory communication course, students will retake the PRCA-24, and 

the results will be compared to the initial scores to determine effectiveness of the introductory course in 

addressing initial communication apprehension. 

 

3) The introductory communication course will be included with other SI courses for assessment of our 

students‘ oral communication skills. This will include assessment of students‘ communication 

apprehension, individual presentation, discussion, and listening skills. In addition to the UMW's broader 

assessment of oral communication skills, the results from these sections will be viewed separately to 

determine the effectiveness of the introductory communication course, as part of the FYE. Assessment 

will drive discussion and consideration of the introductory communication course‘s assignments and 

evaluation, how students are screened and selected for the course, as well as how the course might be 

offered to additional student populations. 

  

E-Portfolios:  We propose the establishment of electronic portfolios, which the students will maintain 

from their first year to graduation.  These portfolios will be the data used to assess the effectiveness of 

the curriculum and guide the evolution of the FYE. 

 a.   All UMW FY students will establish their individual e-portfolios for the collection of representative 

writing assignments, research projects, and reflective writing. 

b.   E-Portfolios will follow the students throughout their undergraduate career, with additional work 

collected at the end of each semester, until graduation. 

c.  Used for institutional assessment, as part of program evaluation and development. 

d.  Used by students for grad/professional school applications, job applications, or personal enrichment. 

 

VIII.  Specific Actions Related to Learning Outcomes 

  

The UMW First Year Experience – Overview 

 

A. FYE Core Curriculum:  five courses, with a maximum of three required courses, to be taken by FY 

students (admitted with ≤ 24 credits) in the first two semesters, in any sequence, described briefly below; 

a new second-year seminar (for transfer students admitted with > 24 credits and eligible FY students in 

lieu of FSEM, say through AP or IB scores); and new upper level courses for mentoring FY students, for 

teaching internships, or for undergraduate research related to FYE. 

  

1.   Redefined FSEM, redefined to be thematically consistent across sections, emphasizing a distinctive 

liberal arts experience and UMW concern with honor, leadership, and service; and purposefully designed 

in ways consistent with the learning needs of the typical first year student, as described by research done 

by Marcia Baxter Magolda and others. Learning objectives also include critical thinking and problem 

solving, basic student skills, college reading, note-taking, test taking and time management. Other goals 

include enhancing leadership through service learning, and learning how to use university resources.  

  

An assessment tool similar to the Learning and Study Strategies Inventory (LASSI) will measure ten 

modules that will be incorporated into the FSEM.  A curriculum that addresses student:  anxiety, 

attitude, concentration, information processing, motivation, self-testing, selecting main ideas, use of 
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support materials, time management, and testing strategies will be incorporated into the FSEM. 

Academic Tutoring will be available through Academic Services. 

  

 2.   FY Writing Studies, a writing course consistent with the writing studies model, taught by interested 

WI faculty who participate in workshops designed to introduce faculty to the writing pedagogy, 

research, and theory which informs the common core of all syllabi.  The FY WS course will satisfy a WI 

requirement, and will count as a fifth WI course. 

  

3.  FY Communication Studies, designed as an introductory course in communication for first-year 

students, and modeling the introductory course included in the original design of the SI Program. All FY 

students will complete the PRCA-24 (Personal Record of Communication Apprehension-24), an 

instrument used to determine a student‘s level of apprehension in four communication settings: 

interpersonal, small group, meetings, and public speaking. The PRCA-24 will be available for students 

to complete online (or at orientation). Those students rated as highly apprehensive in any category will 

receive permission to enter a section of FY Communication Studies. Any additional seats will be made 

available to other FY students once all high-CA students have had an opportunity to register. The FY 

Communication Studies course will include an introduction to public speaking, small group, and 

interpersonal communication settings, and instruction and assignments related these areas, as well as 

listening and class discussion. The FY Communication Studies course will be taught by Communication 

faculty, and will satisfy a SI requirement.  

  

4.  SSEM, a newly established Second-Year Seminar, with the goals currently articulated for our current 

FSEMs, required of transfer students (admitted w/more than 24 credits or appropriate AP and IB scores): 

 a.   To recognize that an effective FSEM needs to purposefully address the learning needs of the 

typical first year student, as described research done by Marcia Baxter Magolda and others; 

b.  To offer transfer students a UMW seminar experience suited to their more mature learning 

abilities; 

c.  To offer FY students who demonstrate readiness for advanced study the option of replacing 

the FSEM requirement with the more challenging SSEM. 

  

5.  Upper-Level Experiential Learning in FYE, a newly established opportunity for advanced students 

(at the 4th year, across majors and Colleges, at the undergraduate and/or graduate level) to earn 

experiential learning credits, in ways such as the following: 

  a.   as mentors to FY students in the FYE; 

b.   conducting undergraduate research related to FYE activities; 

c.   as teaching-interns working with FYE faculty; 

d.   as FYE peer tutors; 

e.   as FYE Orientation leaders. 

 

6.   Common Reading Experience, thematically consistent with the focus and goals of the (newly 

defined) FSEM: 

  a.   a book read before arriving on campus; 

b.   with related speakers, films, and other cultural events throughout the first and second 

semesters; 

c.   with the option that faculty participating in FYE may use it in their course assignments. 

 

7.   Orientation programs and services will be developed to coordinate with the new first-year program 

structure.  The orientation schedule will naturally link to the first-year curriculum and will engage 

faculty advisors and staff support to enhance student learning. Orientation Leaders will be selected and 

trained with faculty input to support the overall student mentoring philosophy and institutional 
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collaboration. The common reading experience will play a prominent role and the author (or scholar) of 

the first-year text will be invited to address students. 

  

8.   FYE Co-Curricular and Residence Life Programming will augment the FY emphasis. Each co-

curricular office will participate in professional development to support the creation and implementation 

of meaningful student experiences directly connected to FYE curriculum.  For example, residential 

living and learning communities will be established for interested students providing even greater focus 

on selected aspects or themes within the FY.  Student Honor Council programs will be developed to 

provide a strong base for ongoing student dialogue regarding issues of honor, integrity, and truth.  The 

Office of Community Service and Service Learning will offer individual and group service programs to 

enhance the student‘s understanding of service and engage the UMW and Fredericksburg community.  

 

9.  FY Advising will be administered by Academic Services with all FY advising done by FYA 

faculty/administrative participants.  Every effort will be made to have FYA advisors also be FYE 

seminar instructors. 

  

10.  FYE FACULTY DEVELOPMENT PROGRAM  

a.  To create ongoing writing pedagogy workshops and seminars for FY Writing Studies.  

b.  To create ongoing workshops and seminars for FYE faculty and administrators to ensure that 

all FYE faculty and administrators are conversant with research, theory, and pedagogy related to 

adult intellectual development as it is relevant to FYE assumptions and goals, for the 

development and evaluation of FSEM and SSEM syllabi, and the opportunities and expectations 

for Upper-Level Experiential Learning in FYE, and to prepare FYE faculty, student orientation 

leaders, and administrators to make effective use of books selected for the FYE common reading 

experience. This will include meetings during the semester and grants to encourage faculty in 

their development of curriculum, pedagogy, and assessment strategies. 

c.  To create ongoing workshops and seminars for FYE faculty and administrators related to the 

goals, uses, and assessment of e-portfolios.   

  

IX.  Proposed Project Leadership and Management 

  

1. Director of the FYE will be a full-time administrative faculty or teaching faculty position for which 

the faculty member will have a four-course reduction per semester. 

a.   To oversee the coordination of all FYE curriculum, programming, and activities.  

b.   To implement assessment protocols for evaluation/development of FYE.  

c.   To facilitate communication among FYE participants, the Provost, the Deans, and the rest of 

the UMW community. 

d.   To meet regularly with all Program Coordinators. 

e.   To develop, support, and recruit faculty and 4th-year students to participate in Upper-Level 

Experiential Learning in FYE. 

f.  To coordinate faculty development seminars, workshops, and activities for FYE. 

  

2. FYE Program Coordinators 

a.  FSEM & SSEM Program Coordinator:  a faculty administrator or teaching faculty member 

w/two-course reduction per semester. 

b.  Writing Program Coordinator:  a faculty member w/responsibility for WI Program, Writing 

Center, FY Writing Studies, and faculty development in writing studies pedagogy. 

c.  Communication Program Coordinator:  a faculty member w/responsibility for SI Program, 

Speaking Center, FY Communication Studies, and faculty development in oral communication 

pedagogy. 

d.  Orientation and Common Reading Experience Director. 
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e.   FY Advising Coordinator – Provided by and housed in Academic services. 

  

3.  FYE Administrative Assistant 

  

Please note that this proposed FYE works with many structures already in place and with faculty expertise 

already at UMW.  Some additional faculty and/or administrators, however, will need to be hired; in 

particular, faculty with expertise in Comp/Rhet and Communication. 

 

X.  Proposed Timeline 
  

SUMMER 2011 

 Establish administrative structure, appoint FYE Director and FYE Program Directors 

 Recruit faculty, administrators, and student leaders for FYE activities 

FALL 2011 

 Identify other members of QEP Project Team 

 Begin QEP project development; this includes establishing time frame, budget, outcomes 

measures, information gathering approaches, progress reporting approaches, implementation 

plan; write first draft of QEP 

 Provide FYE training for faculty and others 

SPRING 2012 

 Initial QEP Draft circulated to the University:  reaction and input solicited 

 Hire FYE personnel and finalize course curricula 

SUMMER 2012  Revised QEP Draft completed and shared with BOV at summer retreat 

FALL 2012 

 Revised QEP Draft presented to UMW Community; additional opportunities for input provided 

 Final QEP formally endorsed by governance groups and institutional constituencies (e.g. Student 

Senate, University Faculty Council, faculty groups, BOV, etc.) 

SPRING 2013 

 January  UMW QEP submitted to SACS 

 February-March On-site peer review:  visiting team evaluates the QEP 

FALL 2013   Reaffirmation and SACS decision on QEP (by December) 

SPRING 2014   Begin implementation of UMW QEP 

SPRING 2019   Five-Year Interim Report to SACS with an evaluation of the UMW QEP 

 

XI.  Description of Institutional and External Resources 

  

UMW has many of the features of this FYE already in place, but the current programming will benefit 

from the level of coordination and collaboration in this proposal.  In addition, the proposed Honors 

Program has many similar features to this QEP proposal, so coordination with that effort is needed as 

well.  Fortunately, UMW has faculty/staff with the expertise and experience to get this FYE underway.  

  

XII.  Challenges 

Additional faculty and staff will need to be hired, at least one composition faculty and enough 

communication faculty to cover the sections needed for the FY Communication Studies course 

(depending on the number of FY communication apprehensive students). Administrative space and 

support will be required. 

 

XIII.  Appendices (attached) 
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Appendix A: The Plan for a Center for Honor, Leadership, and Service 

 

Appendix B:  The Plan for an upper level, interdisciplinary course that would complement the 

FYE, aka IDEAL 

 

Appendix C:  The Plan for a First-Year Writing Studies Course and Program for the FYE QEP 

 

Appendix D:  The Plan for a FY Communication Program 

 

Appendix E:  The Plan for FYE Redefined FSEM course 

 

  Appendix F:  Annotated Bibliography 
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Appendix A:  Center for Honor, Leadership, and Service for the First-Year Experience QEP (A 

possible outgrowth of this QEP project) 

 

Center for Honor, Leadership, and Service Vision Statement 

 

To create a Center that becomes a resource for all members of the UMW and  

surrounding community, building on our strengths and our shared  

history of honor, leadership, and service. 

 

Core Functions and Responsibilities 

 

First-Year Students 

 Initiate a pre-matriculation communication with students to emphasize the important of 

the UMW community ethos of Honor, Leadership, and Service with the context of a 

strong academic experience in the liberal arts. 

 

 Initiate a first-year students reading experience prior to matriculation. 

o First-year students will share a common reading experience.  A text will be 

designated for students to read prior to matriculation and will be woven into the 

various components of the University during the first semester (orientation, 

potential FSEMs, and other willing academic programs). As an example, the first 

book used would be James Farmer‘s autobiography Lay Bare the Heart but later 

move to encompass other works. 

 Students will read the books alone and in small groups (led by faculty, 

staff, and seniors) and discuss the ideas within the books. These 

discussions will lead to a more sophisticated understanding of the UMW 

Honor Code and core issues of community and social justice.  

 A unifying event (such as a campus appearance by the author or a scholar 

of the author) will serve as a capstone to the experience. 
 

 Sponsor orientation activity to include a symbolic event on Ball Circle recognizing the 

importance of Honor to the UMW student experience.  This experience would provide 

support for the upcoming Honor Convocation. 

 

 Coordinate a redefined first-year seminar course for all students titled the UMW 

Experience: Honor, Leadership, and Service.  The class would address critical needs for 

students in the first-year experience (time management, study skills, transition issues) as 

well as the emphasize tradition of Honor at UMW, leadership development, and service 

exploration.  Develop a common syllabus and work with the Provost‘s Office to provide 

professional development and training for instructors. 

 

 Develop opportunities to link first-year advising to enrollment in the first-year course 

UMW Experience: Honor, Leadership, and Service.  First-year advisors would join 

students in Center sponsored activities and discussion. 
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Sophomore Students 

 Structure an Experiential Learning program where students can gain an increased number 

of opportunities for service and leadership both curricular and co-curricular as well as on-

and off-campus, including internships, volunteer projects, study abroad programs, charity 

fundraising, and others. 

 

  Initiate the Sophomore Leadership Experience an academic course that will serve as the 

experiential learning requirement.  As opposed to offerings in the first-year this second-

year experience will be research based with designated group or individual projects. 
 

Junior and Senior Students (Capstone Academic Experiences) 

 Third and fourth-year students will have the opportunity to participate in an 

interdisciplinary program that will prepare them to be intellectual and ethical leaders in 

their lives beyond the campus. This program, tentatively named IDEAL (Interdisciplinary 

Dilemmas in Ethics and Leadership), will focus on community outreach and service 

learning. 

 

 In addition, the IDEAL curriculum can provide key classes for inclusion in a Leadership 

Minor.  Departments will be asked to identify courses in their majors which would 

already appropriately fit a minor in leadership.   

 

IDEAL will offer team-taught, interdisciplinary courses, emphasizing the ethical 

considerations of the human condition, focusing on a current social issue, including a 

relevant service learning component.  The program will be open to all interested students, 

but students earn elective credit in their majors if one of the faculty team-teaching the 

course is a faculty member in their discipline.   

 

Identified courses outside of department offerings, will serve as a core for the minor:  

o IDIS 2xx (Introduction to Interdisciplinary Studies in Honor, Leadership, and/or 

Service) 

o IDIS 3xx (Topics in Interdisciplinary Studies in Honor, Leadership, and/or 

Service) 

o IDIS 3xx (Independent Project for Interdisciplinary Studies in Honor, Leadership, 

and/or Service) 

o Capstone Experience: IDEAL 

o IDIS 4xx (IDEAL) 
 

Additional Experiential Learning  

 

Opportunities and services will be provided by the Center throughout the academic year to augment 

curricular offerings.  Activities will be used to engage multiple areas of the University in dialogue and 

experiences related to Honor, Leadership, and Service. 

 

 Leadership, Honor and Service Speakers Series (twice a semester) 

 Student organization leadership training programs (periodic) 



14 

 

 Student leadership conference (once a year) 

 Regional and national student leadership conference opportunities  

 Campus-wide service opportunities 

o Day of Caring 

o Into the Streets 

o MLK Service Challenge 

 Advanced Service Learning support for faculty programs  

 Develop a Leadership Scholarship Program  

o Housing option 

o Ongoing programming  

o Service component 

o Mentoring component 

o International service / leadership trips 

 Develop a University co-curricular transcript 

o Funding for creative ideas to advance honor, leadership, and service within the 

curriculum 

 Film Series 

 Pre-Orientation leadership trips 

 Mentor opportunities for first-year 

 University track for Leadership Fredericksburg 
 

 

Professional Development 

 

Professional Development will be an essential component of the Center function aligning faculty and staff 

energy with Center philosophy to impact a collaborative approach to the student experience.  The Center 

will act as both an advocate and repository for professional development activities related to honor, 

leadership, and service.  The following professional development opportunities will be designated. 

 

 Professional Development speakers and in-service programs will be conducted to support 

the growing campus culture of creativity and collaborative pedagogy. 

 Professional development funds (grants) will be issued by the Center to support creative 

approach to the topics.   

 Professional Development Workshops and regular meetings will be offered, particularly 

addressing the areas of ethics, leadership, service learning, interdisciplinary learning, and 

generating ideas for course proposals. 
 

Structure and Resources 

 

The Center will be staffed by an Executive Director (faculty) who is responsible for the long-term goals 

of the Center. Under the supervision of the Director will be two Directors and Assistant Directors for 

Leadership and Service who will deal with the daily operations of the Center‘s events and ongoing 

programs. A Committee made up of members of the UMW community will oversee the Center‘s 

progress. 
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The physical Center will be housed in a primary location on campus as a symbol of the school‘s 

commitment to honor, leadership, social engagement, and justice.  A budget commensurate with Center 

offerings should be established. 

 

Advisory Board (six members) 

 

An Advisory Board will include faculty, administrators, students, community leaders who are 

participating in the activities of the Center.  The Advisory Board will assist in identifying curricular and 

co-curricular needs; promoting participation from faculty, administrators, students, and appropriate 

community leaders; and reviewing course proposals.  Support assessment and campus collaboration with 

the Teaching Center and Learning Center will be a priority. 

 

Staffing Structure 

 

    Advisory Board                    Executive Director (faculty)         Honor Council  

 

            

 

 

 Director of Leadership (admin faculty)        Director of Service (admin faculty) 

 

 

 

  Asst. Director           Asst. Director 

 

 

       ___________________________________________  

       Student Groups, Classes and Program Implementation 

  __________________________________________________ 

                              Student             Student          Student   

  

 

Assessment 

 

 Establish e-portfolios for first-year students, for self-reflection and assessment at the end 

of four years (collect selected papers from the new FY Writing Studies course and 

courses related to the minor or concentration in leadership). 

 

 Add survey question or questions to the student course surveys currently being used. 

 

 Survey participating faculty and administrators and community leaders for ongoing 

evaluation. 

 

 Conduct student pre- and post-test assessment of various programmatic components. 
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 Track student career paths after graduation. 

 

 Provide ongoing review of National Survey of Student Engagement Data particularly 

focusing on outcomes related to first year students. 
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Appendix B:  “Interdisciplinary Dilemmas in Ethics and Leadership (IDEAL): 

A Proposed Program at the University of Mary Washington” for FYE QEP 

(A possible outgrowth of this QEP project) 

 

The former Teaching Innovation Program worked with a group of faculty, administrators, students, and 

community leaders to create an interdisciplinary opportunity like no other.  In conjunction with Project 

Kaleidoscope, a national organization dedicated to undergraduate science education, the Teaching 

Innovation Program proposed creating an upper-level program for interdisciplinary study bringing the 

sciences in partnership with the humanities.   

 

As proposed, this new set of upper-level courses would bring students and faculty together with the 

community to investigate pressing ethical and real world dilemmas, reinforcing the need to pool 

knowledge, talent, and energy when confronting the issues of modern life and setting the foundation for 

leadership in the next generation of university graduates. 

 

In its discussions this group sought to build on Mary Washington‘s strengths:   

 

 A solid Honor Code with a deep history as a defining feature of the Mary Washington experience 

 A firm Statement of Community Values and Behavioral Expectations for the college community 

 A new General Education Program focusing on experiential learning 

 A new First-Year Seminar Program focusing on critical thinking 

 A strong faculty and administration interest in bridging disciplinary divides 

 

In building on these strengths, the group articulated the following goals: 

 

 To create a more coherent liberal arts experience for all majors; 
 

 To emphasize the understanding and application of honor as a concept beyond the formal 

definition of the UMW Honor Code (―not to lie, cheat, or steal‖); 
 

 To address current ethical questions within interdisciplinary contexts of study;  
 

 To extend and reinforce critical thinking, community service, and discussions of honor 

begun in the First-Year Student Seminar and General Education courses; 
 

 To prepare UMW graduates to be intellectual and ethical leaders in their lives beyond the 

campus (in the workplace, the schools, consumer contexts, and/or the home); 
 

 To establish UMW as a liberal arts university distinct for its integration of the concepts of 

Honor, Community Values, and ethical leadership into the curriculum;  
 

 To allow an opportunity for advanced students from different majors to study together, 

enhancing each other‘s learning because of their different talents (awarding them elective 

credit in their majors when one of the two faculty teaching the course is a member of 

their home department); 
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 To create one more opportunity for students who have been in classrooms together for 

general education to once again work together, to offset the narrowing of community that 

occurs after students declare their majors; 
 

 To create a program founded on the various threads of honor, community values, and 

ethical leadership. 
 

Thus the group seeks to introduce to the curriculum an advanced interdisciplinary program focused on 

ethical leadership and including a component of community outreach/service learning, tentatively named 

IDEAL (Interdisciplinary Dilemmas in Ethics And Leadership).   

 

Tentative Sample Courses:  

 

 Literacy in the Latino Community: Perspectives from Education & Modern Foreign Languages, 

with service learning in the public school 

 Family Values: Perspectives from Sociology & Literature, with service learning at Rappahannock 

Big Brothers/Big Sisters 

 Death and Dying: Perspectives from Psychology & Literature, with service learning at local 

hospice  

 Homeland Security: Perspectives from Political Science & Physics, with service learning at Naval 

Surface Warfare Center 

 

  

Our first step was hosting the 5-day IDEAL Colloquium in Summer 2007 when we brought in ethics 

scholars to inform faculty about teaching ethics, as well as experts in teaching leadership:  James 

Childress (Director of the Institute for Practical Ethics at the University of Virginia), John O‘Connor 

(Professor of Interdisciplinary and Integrative Studies at George Mason University), Gary Pavela 

(Director of Judicial Programs at the University of Maryland), Albert Pierce (Professor of Ethics and 

National Security at the National Defense University), Gregory Stanton (James Farmer Professor in 

Human Rights at the University of Mary Washington), Maryellen Weimer (Editor-in-Chief of The 

Teaching Professor Newsletter), and Kathleen Blake Yancey (Author of Teaching Literature as a 

Reflective Practice). In all, we had 37 participants and an enthusiastic response from both the colloquium 

speakers and participants. At that time, we described a series of steps for implementation, starting with 

the establishment of a faculty director and advisory committee.  Individual faculty had begun the process 

of generating ideas for course proposals.  Unfortunately, progress was stalled when the UMW 

administrative structure entered its unexpected period of instability. 
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Appendix C:  The Plan for a First-Year Writing Studies Course and Program for the FYE QEP 

 

A Brief Rationale 

 

UMW students could be getting even better and more consistent support for their writing.   

Though the WI Program is a key component of the UMW curriculum and we have a faculty strongly 

committed to encouraging students to write effectively and in multiple formats for different purposes, we 

are now in position to bring writing instruction into line with today‘s best research, theory, and 

pedagogical practice.  

  

Furthermore, we could be doing a much better job studying our own pedagogical practices in teaching 

writing.  Assessment of writing intensive courses and the WI Program in general has left unexplored the 

questions that could lead us to course and program development and improvements.   

 

This proposed first-year writing studies program begins with the foundational observation that the field of 

rhetoric and composition has earned disciplinary status.   

 

Rhet/comp is not a subcategory of literary studies.  For nearly a century, it is true, we found our writing 

instructors primarily in English Departments and can still today, but we make a mistake if we assume that 

writing instruction belongs to the English Department.   

 

Where literature scholars have studied great writing and emphasized teaching students to read critically, 

rhet/comp scholars have studied student writing and emphasized teaching students to write well.  Today, 

rhet/comp is a field of study with its own body of knowledge and disciplinary practices, with a unique 

focus on the function, history, theory, and study of writing.  Unlike other disciplines, however, rhet/comp 

has always recognized its ubiquitous presence in the university.  All disciplines, we know, have a stake in 

effective writing and encouraging students to develop into successful writers; but other disciplines have 

not isolated the production of writing as a focus for study in itself. 

 

Establishing a First-Year Writing Studies course and a Writing Studies Program would provide first-year 

students support for their transition from high school to college writing; enhance our WAC and WID 

courses; establish a coherent structure for writing assessment; and provide additional support for 

colleagues across the disciplines who make tremendous contributions to writing instruction at UMW. 

 

Note that the proposed course and program is identified as ―writing studies.‖  The first-year course would 

not be the same English 101 that we remember.  A First-Year Writing Studies course aims to raise student 

understanding of writing as a cultural and political activity, to introduce them to the ways excellence 

depends on context and genre, to broaden their exposure to the many functions of writing—as well as 

writing process.  It is a paradigm shift introduced by Doug Downs and Elizabeth Wardle several years ago 

and now being incorporated into forward-thinking writing courses at colleges and universities across the 

country. 

 

The Target Student Population  
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The First-Year Writing Studies Program would engage first-year students, advanced English majors, 

education students, and WI faculty.   

 

First-year students are in a transitional stage as they move from high school to higher education.  Insights 

from the last decade of research into adult intellectual development have provided a new model for 

understanding and supporting student learning.  First-year students are typically ―authority dependent‖ 

learners.  They are unprepared for a learning context that, in contrast, rewards critical thinking--what is 

identified as fourth or fifth order thinking by Robert Kegan or ―self authorship‖ by Marcia Baxter 

Magolda. 

 

The first-year composition course, typically known as English 101 (but proposed here as First-Year 

Writing Studies), is the course best suited to facilitate the transformation in personal epistemology that we 

expect of our students.  The FY Writing Studies course—English 101 transformed—gives students an 

extended and sustained opportunity to explore and reflect on the way writing works, and works 

personally, academically, and as a medium for learning and the construction of knowledge--what object-

relations theorists refer to as a stabilizing good self object.  FSEM engages students in big questions.  FY 

Writing Studies challenges students to think of themselves as writers and engages them in the study of 

writing, as well as the place of writing in higher education.   

 

Creating a First-Year Writing Studies course and program of faculty development to go with it will create 

a laboratory for writing pedagogies, allow UMW to better support students from the start of their 

undergraduate career to graduation, and encourage further research in writing.  Faculty who take turns 

teaching FY Writing Studies will have new insights for teaching WI courses in their home departments. 

Advanced English majors and education students will learn through mentoring and tutoring FY Writing 

Studies students, and by assisting the FY Writing Studies faculty. 

 

FY Writing Studies Faculty 

 

The faculty teaching FY WS will eventually be from across disciplinary boundaries, beginning with 

faculty already teaching WI courses.  Starting with a small group, WI faculty who agree to join the FYE 

and teach this new course will attend writing pedagogy workshops and attend regular FY WS faculty 

meetings throughout the semester they are teaching the course.  

 

Training WI faculty to teach a FY WS course will enhance the writing pedagogy that already informs 

their courses designated WI in their disciplines.  As faculty circulate in and out of the FY WS course, the 

faculty as a whole will be better informed about ways to integrate writing into their student assignments 

and the evaluation of student writing will be more consistent and supportive of students as they develop 

their writing skills. 

 

Specific Learning Outcomes 

 

–to meet the needs of students for early and sustained study of writing at the university; 
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–to create a context for supporting and developing a faculty knowledgeable about best practices in writing 

pedagogy, able to contribute to the scholarship of writing pedagogy, and better able to teach WAC and 

WID; 

–to create an assessment strategy, through the use of electronic writing portfolios, which will result in 

substantial data, useful for accreditation, program design, and course development; 

–to give students individual portfolios of academic work useful for graduate study applications, job 

applications, and self reflection; 

–to create an authentic learning community at UMW which puts first year students, advanced English 

majors, Education students, faculty, high school English teachers, and all three colleges in partnership 

with each other; 

–to apply insights from the now established ―discipline‖ of rhetoric/composition to the creation of a 

systematic and coherent curriculum for writing development; 

–to embrace writing as a university responsibility, not an English Department specialty; 

–to put UMW forward as a model of  innovative writing instruction. 

 

Upper level student mentors, undergraduate research projects, & internships related to FYE and 

FY WS 

 

Following the model established by the pilot courses taught by Wendy Atwell-Vasey (Education), Warren 

Rochelle (ELS), and Mary Rigsby (ELS), advanced English majors pursuing either licensure in education 

or an interest in graduate studies in either English or creative writing would serve -- while enrolled in the 

upper level English course "Advanced Study in Rhet/Comp" -- as mentors for FY students and/or interns 

supporting instruction in FR WS.  Students could, as well, conduct research projects related to writing 

pedagogy or writing process -- either as students supervised through enrollment in an undergraduate 

research experience or as students in either English 4xx (independent research in writing pedagogy, comp 

theory, or writing assessment) or English 4xx "Advanced Study in Rhet/Comp" course. 

 

Research reviewed by Gardner and Barefoot indicate that FY students benefit greatly from peer 

mentoring offered by advanced students.  Thus, this structured opportunity will result in benefits for all 

students involved, as well as providing additional assistance to FYE faculty who are taking on the 

responsibility of teaching a FY WS course. 

 

Brief description of project 

 

--establish new course, First-Year Writing Studies, staffed by WI faculty, open to all depts.; 

--create electronic writing portfolios for students in FY Writing Studies, maintaining portfolios until 

graduation; 

--create faculty development workshops for teaching FY Writing Studies, with course release time and 

stipends; 

--establish connections between English 307 (writing process) and two new courses in English identified 

here as 4xx (advanced study in rhet/comp) and 4xx (independent research in writing pedagogy, comp 

theory, or writing assessment)—already team-taught as pilot by Rigsby, Warren Rochelle, and Wendy 

Atwell-Vasey--with FY Writing Studies, providing advanced students preparing for graduate study in 
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education, English, creative writing, comp/rhet, or preparing to teach high school English with 

experiential learning and independent research related to writing; 

 

--establish a Writing Studies Program at Provost level, w/Director and administrative assistant, to 

coordinate faculty and student activities related to FY Writing Studies, and to coordinate with the 

Teaching Center, the WI Program and Writing Center, and to address instructional needs related to 

writing identified by Deans of CAS, COE, and COB, and the office of institutional research for program 

assessment. 

 

List data or materials reviewed, or a pilot or other support for the proposal 

 

Anecdotal data suggest that UMW students need additional writing instruction.  Jane Gatewood reports 

high demand for services in the Writing Center and high interest in English 101.  UMW is not the only 

university/college without a required first year writing course.  University of Rhode Island, Brown, 

Oberlin, Marlboro College, Carleton College, VCU, WPI, Grinnell College, Connecticut College are 

others, but UMW is the only school in this cluster that eliminated English 101 without instituting 

alternative writing pedagogies for the first-year students.  The ―writing studies‖ model has a highly-

regarded basis in theory and research, and has been incorporated into writing programs across the 

country.  Annotated bibliography can be provided. 

 

UMW already has a foundation for the FY WS Program 

 

Our excellent WI Program, the commitment to WAC and WID are already in place and re-establishes for 

students an introductory and foundational experience with writing. 

 

Departments and offices 

 

All departments teaching WI courses, the Teaching Center, the Director of the WI Program, Writing 

Center Director(s), Deans of CAS, COE, and COB 

 

Relation to the UMW strategic plan 

 

FY WS Program enhances and enriches the course of study in the liberal arts as a principal and defining 

character of the University (Goal 1) and creates and sustains an integrated and collaborative UMW 

student experience (Goal 2), while also being a proactive, semi-structured career development experience 

that demonstrably links the UMW undergraduate, graduate, and continuing and professional education to 

career options (Objective 2B). 
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Appendix D:  The Plan for a FY Communication Program for the First-Year Experience QEP 

 

Adapted from the QEP Proposal Submitted by Anand Rao in November, 2010 

 

Quality Enhancement Project Proposal 

Student Learning and Communication Proficiency: 

The Need for a First Year Communication Course 

 

Submitted by Anand Rao (ELC Department) 

 

Just as boosting the scientific and technological knowledge of students is an important step, 

strengthening their communication skills, creativity, and problem-solving capability is crucial. 

Employers repeatedly report that they seek college graduates with the ability to adapt, innovate, 

synthesize data, communicate effectively, learn independently, and work in teams. Just as 

regularly, they complain that U.S. postsecondary institutions fail to adequately develop these 

skills in students. 

 

Arne Duncan, ―Back to School: Enhancing U.S. Education and Competitiveness‖ 

Foreign Affairs October 18, 2010  

 

Unfortunately, UMW is one of the institutions that Duncan is referring to. When more than one 

quarter of our graduating seniors fail to meet minimum proficiency standards in oral communication, we 

are failing our students. How can they, according to our mission statement, ―make positive changes in the 

world‖ when they are unable to present their ideas effectively? The SI requirement has been flawed since 

its inception, but we are now facing a crisis point as the needs of our incoming students are not being met. 

We all complain about how the quality of our students has dropped, but we have done little to help 

prepare them for success. We are disadvantaging our students from the start, and it is imperative that we 

take the opportunity of the QEP to develop their necessary skills. 

We are all familiar with the multitude of surveys and studies that state that effective 

communication skills are essential for student learning and future success. As faculty, we recognize that 

communication skills are essential for student learning, and understand that our students must be able to 

express themselves clearly in order to demonstrate mastery of any subject. There is no class discussion 

without effective communication skills, because a student‘s inability to engage their peers interpersonally 

removes them from the classroom. The AAC&U recognizes this and includes effective oral 

communication skills as one of the essential skills that should be included in any institution‘s General 

Education program. In a thematic analysis of 93 journals and newspaper articles, reports, and surveys, 

researchers report in Communication Education that communication instruction is essential to develop 

―the whole person,‖ and that it is critical to a student‘s future personal and professional success
1
. We can 

provide students with the skills to make a positive change in the world through a first year communication 

course. 

 

                                                
1
 Morreale & Pearson (2008) Why Communication Education is Important: The Centrality of the Discipline in the 

21st Century Communication Education 57, 224�240. 
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A Flawed Design 

The absence of a first year course in communication represents a failure in the design of the 

Speaking Intensive Program that impacts every student who attends the University of Mary Washington. 

This proposal for a Quality Enhancement Plan addresses this design flaw, resulting in greater student 

retention after the first year, improving student academic success throughout their time at UMW, and 

better preparing students for success once they leave school. From its earliest design, the SI requirement 

was to be anchored by a first-year introductory communication course that would provide students with a 

basic understanding of communication theory, provide them with the support to develop their 

interpersonal, small group, and public presentation skills, and serve as a foundational experience that 

Speaking Intensive instructors could build upon for the SI courses they taught in their disciplines. This 

requirement is a necessary precondition of any communication across the curriculum program, according 

to the National Communication Association
2
, and its deletion before the SI requirement was adopted 

appears to be a decision based solely upon resource scarcity and not based on its need or justification. As 

important as the basic communication course might have been in the past, it is increasingly necessary as 

we find our incoming students are poorly equipped to handle themselves effectively in our classes. There 

are any number of reasons for this, from the changing nature of our incoming students to the shift in 

Virginia public schools to focus on SOL test preparation. There are no suggestions, however, that 

incoming students are as well equipped academically as past students. Given the difficulties current and 

past students have had in developing their oral communication proficiencies, if we do not move quickly to 

address the needs of new students, we will likely find it more difficult to retain, teach, and see them 

persist through graduation. 

 

Failing Our Students 

  Current students are having difficulty developing the communication skills that we have 

articulated are important for academic and professional success, as evidenced by two important data 

points. The first is the result of the last assessment of oral communication skills
3
. The assessment found 

that 27.3% of students who have completed their SI requirement were NOT proficient in oral 

communication skills, some having failed to meet expectations in multiple areas. The second is a recent 

review of how many students entering their senior year have not completed their SI requirement
4
. Of the 

1508 students entering their senior year between Fall 2009 and Fall 2010, 714 (47%) had not completed 

the SI requirement, and 289 (19%) had yet to take a single SI course. While we expect some students to 

complete the SI requirement in their last year (many capstone courses and major seminars are intended to 

complete this experience), the fact that so many are waiting until that point to complete, or to even start, 

their requirement suggests that they are intentionally delaying their taking of SI courses. The most likely 

reason for doing so is that those students are communication apprehensive. Research on communication 

                                                
2
 There are a number of NCA documents making this point, and the NCA Legislative Council in 1996 underscored 

this stance with a resolution stating that a Communication Across the Curriculum program, like UMW‘s SI Program 

―should not be approved as substitutes for basic communication instruction provided by the discipline,‖ 

[http://tinyurl.com/33h9nfn]. 
3
 UMW Report to SCHEV, ―Assessment of Oral Communication at the University of Mary Washington‖ June 2006. 

Included evaluation of 227 student speeches over the course of three semesters. The assessment focused solely on 

public presentation skills. There is concern that students are as poorly equipped in interpersonal and group skills.  
4
 This report was run by Virginia Ashley, Director of Reporting and Decision Support on September 29, 2010. 

http://tinyurl.com/33h9nfn
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apprehension (CA) finds that 15-20% of any student population is highly apprehensive
5
, which is very 

close to the number of seniors who have not taken an SI course before their senior year. The 2006 

assessment did not measure the CA of those evaluated, but it is a safe bet that many of those found not 

proficient were also highly apprehensive. More disconcerting is that highly apprehensive students are 

more likely to drop out of school, many after their first year, because they feel less engaged and are 

worried about their class performance
6
. Highly apprehensive students are, at best, postponing their SI 

courses until their senior year, when we can do little to prepare those students for academic success. At 

worst, they are dropping out or going elsewhere to avoid having to take an SI course at all. 

 The absence of a first-year communication course has other unintended consequences. The few 

introductory communication courses that are available are in high demand, and it is common for the 

majority of seats in Public Speaking to be filled by seniors, making it difficult to meet the needs of new 

students. SI instructors are also left with the burden of providing students with basic communication 

instruction, which is often unrealistic given time and content demands.  

 

Doesn’t the FSEM provide basic communication instruction? 

No. The FSEM is not a substitute for a basic communication course, and does not provide even 

the instruction present in an SI course. The FSEM is not allowed to be designated as SI, and the only 

instruction FSEM instructors receive on teaching communication skills is typically limited to a one-hour 

session during the optional summer faculty workshop. 

 

Is this a problem because there are too few SI courses? 

Some might argue that students are waiting until their senior years to complete their SI 

requirement because there are too few SI courses. However, there were 272 seniors (18%) who had taken 

3+ SI courses (with as many as 6-8 courses for some students), accounting for 415 seats in SI courses. 

The seats are available- but they are not being filled with the students who most need them. 

 

Can we provide more support for existing SI courses to solve the problem? 

We should always find better ways to support SI courses and their instructors. However, it is 

unrealistic to expect SI courses to take on the burden of providing all basic communication instruction in 

addition to the course content already present. The same is true for the FSEM in its current form. As NCA 

points out, a communication across the curriculum program is not a viable alternative for an introductory 

course, and the assessment data supports this. 

 

What would a first year communication course look like? 

The basic communication course is the foundational experience for student development of oral 

communication, critical thinking, and information literacy skills, and has been a centerpiece of QEP 

proposals from a number of universities under SACS review.  The first year communication course would 

not simply be offering Public Speaking for all students. The course would include instruction in three 

modes of communication: public presentation, argumentation, and group work.  

 

                                                
5
 Rosenfeld, L. B., Grant, C. H. III, & McCroskey, J. C. (1995). Communication apprehension and self- perceived 

communication competence of academically gifted students. Communication Education, 44, 79-86. 
6 McCroskey, Booth-Butterfield, & Payne. (Spring 1989). The Impact of Communication Apprehension on College 

Student Retention and Success Communication Quarterly, 37, 100-107 
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How would this proposal fit with other QEP proposals? 

As noted above, a first year communication course typically includes information and/or digital 

literacy. As a first year course that addresses communication apprehension, considerations of first year 

engagement and instruction are a natural extension of this work.  

 

 

From the Speaking Intensive Learning Outcomes: 

 

 

 Communication Learning Outcomes (adapted from SI Program Learning Outcomes) 

 

 Students will engage course content effectively through the use of well-designed oral 

communication activities. 

 

 Students will understand and be able to identify basic theories and principles of oral communication. 

 

 Students will apply theories and strategies for crafting messages (verbal, nonverbal, and visual) for 

particular audiences and purposes. 

 

 Students will communicate effective oral messages in a variety of settings, including public 

speaking, group discussion, and interpersonal communication. 

 

 Students will plan, research, organize, support, and deliver ideas and arguments orally. 

 

 Students will utilize a variety of research techniques, including web-based search and information 

retrieval resources, to synthesize information and support their messages. 

 

 Students will understand and be able to explain the differences between varying modes of delivery, 

such as memorized, manuscript, extemporaneous and impromptu speaking. 

 

 Students will be able to craft oral messages after a conscious process in which various options are 

reviewed and will be able to explain and support their choices. 

 

 Students will have an increased appreciation for the importance of oral communication competence 

as a component of personal, educational, and career goals. 

 

 Students will be able to metacommunicate about their own communication patterns and how those 

patterns affect the various social roles they play. 

 

 



27 

 

Appendix E:  The Plan for FYE Redefined FSEM course for the First-Year Experience QEP 

 

 

The Redefined first-year seminar course will be titled ―The UMW Experience: Honor, Leadership, and 

Service.‖  The class would orient students to the academic and cultural environment at the University of 

Mary Washington, educating the students about who we are as a liberal arts institution with a strong 

honor code.  The course will help students find their place in UMW‘s tradition of honor, leadership, and 

service, with the examples of James Farmer, Jean Donovan, and Shin Fujiyama, as well as the many 

students who engage in Peace Corps and other service activities. The Redefined FSEM will emphasize 

UMW‘s traditions of honor, leadership development, valuing diversity, and service exploration.   

 

A common reading experience will occur in the summer prior to matriculation and discussions of this 

reading will be carried through the Redefined FSEM course.  The common reading will be a text such as 

James Farmer‘s Lay Bare the Heart, in order to educate students on Farmer‘s legacy.   In addition to the 

common summer reading, the Redefined FSEM will use a text similar to Barefoot, Jewler and Gardener‘s 

―Your College Experience-Strategies for Success‖ to aid students in their transition from high school.  

 

Students will also learn about themselves as learners, so they can be better prepared for their college 

experience in the classroom.  The Redefined FSEM will address critical needs for students in the first-

year experience as evidenced after the administration of the Learning and Study Strategy Inventory.  The 

survey will help students understand their strengths and weaknesses with issues such as time 

management, study skills, and transition issues in their first year.  The Refined FSEM will also acclimate 

students to the many resources available to them to help them succeed (library, technology, Academic 

Services programs, the Speaking and Writing Centers, etc.). 

 

With Guidance from the National Resource Center for the First Year Experience and Students in 

Transition, the FSEM & SSEM Program Coordinator will help instructors develop a common syllabus 

unique to the UMW experience.  The Coordinator will work with the Provost‘s Office to provide 

professional development and training for instructors.  Through workshops, the instructors will design 

―The UMW Experience‖ course to contain the critical components necessary for students to succeed at 

UMW and to develop as leaders. 

 

Linking first-year advising to enrollment in the first-year course UMW Experience: Honor, Leadership, 

and Service is a priority.  First-year advisors would ideally be the student‘s UMW Experience: Honor, 

Leadership, and Service class instructor.  These faculty would also join students in the Center for Honor, 

Leadership and Service sponsored activities and discussions.  (Every effort will be made to have the first 

year advisor and the class instructor to be the same person.)  Also, each FY student will be matched with 

an upper-level student mentor, a component of successful FYE programs. 
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Appendix F:  Selected Annotated Bibliography for the First-Year Experience QEP  

 

Alcorn, Marshall. Changing the Subject in English Class: Discourse and the Constructions of Desire.  Southern 

Illinois University Press, 2002. 

 

Allen, Guy.  "Language, Power, and Consciousness: A Writing Experiment at the University of Toronto."  In 

Anderson and MacCurdy. 

 

Anderson, Charles M. and Marian M. MacCurdy, eds.  Writing and Healing: Toward an Informed Practice.  

Urbana, Illinois: NCTE, 2000. 

 

Arum, Richard and Josipa Roksa.  Academically Adrift:  Limited Learning on College Campuses.  University of 

Chicago Press, 2011. 

 

Atwell-Vasey, Wendy. Nourishing Words: Bridging Private Reading and Public Teaching.  State University of 

New York Press., 1998. 

 

Baxter Magolda, Marcia B. Creating Contexts for Learning and Self-Authorship: Constructive-

Developmental Pedagogy.  Nashville, TN:  Vanderbilt University Press, 1999. 

 

This book gives an elaborated overview of the research on adult intellectual development, 

particularly the 17-year longitudinal study of young adults based on nearly 1,000 narratives from 

participants‘ undergraduate, graduate, employment, and personal life experiences.  It develops a 

constructive-developmental pedagogy that supports students‘ abilities not only to think critically 

and make informed judgments, but to construct meaning.  Baxter Magolda synthesizes work by 

Parker Palmer; Robert Kegan; Belenky, Clinchy, Goldberger, and Tarule; John Dewey, William 

Perry, and others.  It includes sample syllabi and descriptions of pedagogical applications. 

 

Beaufort, Anne.  College Writing and Beyond:  A New Framework for College Writing Instruction.  Logan, UT: 

Utah State UP, 2007. 

 

Bok, Derek.  Our Underachieving Colleges: A Candid Look at How Much Students Learn and  Why They 

Should Be Learning More.  Princeton U.P., 2005. 

Bok argues convincingly that college students are not learning what they could be learning, and describes 

changes that faculty and academic leaders could make to better support student learning and actually 

achieve the academic excellence that we all say is our goal. 

 

Chickering, A.W., Gamson, Z.F. (1987) Seven Principles for Good Practice in Undergraduate Education, 

American Association for Higher Education (AAHE), AAHE Bulletin March 1987. 

 http://uwf.edu/atc/Guide/PDFs/sevenprinciples.pdf 

 

Chickering and Gamson are noted scholars in the area of college student development.  The seven 

principles have been cited as one of the building blocks of a solid first year experience program.  
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Downs, Douglas and Elizabeth Wardle.  "Teaching about Writing, Righting Misconceptions:  (Re)Envisioning 

‗First-Year Composition' as ‗Introduction to Writing Studies.'"  CCC 58:4.  June 2007.  552-584. 

 

Egart, Katie and Melissa P. Healy.  "An Urban Leadership Internship Program" in  Learning 

Partnerships:  Theory and Models of Practice to Educate for Self-Authorship. Ed. Marcia B. Baxter 

Magolda and Patricia M. King.  Stirling, VA: Stylus Publishing, 2004. 

 

This is a chapter which describes a model of educational practice guided by research on adult 

intellectual development and Baxter Magolda's learning partnerships model.  Other chapters 

define ―self-authorship‖ as the goal of education and describe the elements of the learning 

partnerships model.  Katie Egart and Melissa Healy demonstrate their use of the model in their 

Urban Leadership Internship Program at Miami University. 

 

Engle, C.C., Reilly, N.P, Levine, H.B. (2003-2004) A Case Study of an Academic Retention Program, 

Journal of College Student Retention, Vol. 5(4) 365-383 

  

This is a description of a 12-week retention program designed to assist at-risk students. 

 

Humphrey, E. (2005-2006) Project Success: Helping Probationary Students Achieve Academic Success, 

Journal of College Student Retention, Vol. 7(3-4) 147-163. 

 

Retention program at Virginia Tech designed to help student on academic probations improve 

their academic standing. 

 

Johnson, T. R.  "School Sucks."  CCC 52:4.  June 2001.  620-650. 

 

Kegan, Robert.  The Evolving Self: Problem and Process in Human Development. Cambridge, MA:  

Harvard University Press, 1982. 

 

---.  In Over Our Heads, the Mental Demands of Modern Life. Harvard University Press, Cambridge, 

1994. 

 

Robert Kegan also addresses the shifts in the way individuals interact with and experience the 

world, describing stages of development. 

 

Learning and Study Strategies Inventory (LASSI), Retrieved 9/15/09 from  

http://www.hhpublishing.com/_assessments/LASSI/index.html 

 

The LASSI is an 80-item assessment of student study skills awareness that is both diagnostic and 

prescriptive.  There are ten areas that are measured.  They are:  Anxiety - The degree to which 

student worry about their academic performance. Attitude – and interest in college success. 

Concentration – the ability to direct and maintain attention on academic tasks 

http://www.hhpublishing.com/_assessments/LASSI/index.html
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Information Processing – how well a student can use imagery, verbal elaboration, organization 

strategies, and reasoning skills as learning strategies to help build bridges between what they already 

know and what they are trying to learn and remember. Motivation – Diligence, self-discipline, and 

willingness to exert effort necessary to successfully complete academic requirements. Self-testing – 

use of reviewing and comprehension monitoring techniques to determine their level of understanding 

of the information to be learned. Selecting Main Ideas – the skill of identifying important information 

for further study from among less important information and supporting details.  Study Aids– Use of 

supports or resources to help them learn or retain information.  Time Management – Application of 

time management principles to academic situation. Test Strategies – use of test preparation and test 

taking strategies. 

 

McCroskey, Booth-Butterfield, & Payne. (Spring 1989). The Impact of Communication Apprehension on 

College Student Retention and Success Communication Quarterly, 37, 100-107. 

 

Meszaros, Peggy S., ed.  Self-Authorship: Advancing Students' Intellectual Growth.  San Francisco, CA:  

Jossey-Bass, 2007. Print.  New Directions for Teaching and Learning 109. 

 

Edited by a former senior vice president and provost of Virginia Tech, this volume takes a 

programmatic view of curriculum and the measurable effects of making the intellectual growth of 

students a central focus for the institution.  It includes descriptions of assessment measures, 

innovative programs, and research reports on questions related to student learning. 

 

Perry, William G., Jr.  Forms of Ethical and Intellectual Development in the College Years: A Scheme.  

San Francisco, CA:  Jossey-Bass, 1999. 

 

This is a reissue of William Perry‘s landmark work.  Though others have expanded and deepened 

the insights offered by Perry, this text is foundational to our understanding of college students and 

the relationships between learning styles and cognitive growth. 

 

Pure, T.S., (2009) Identifying Learner Strengths and Weaknesses: Utilizing the LASSI as Part of a 

Retention Strategy, H&H Publishing, Clearwater, FL, Retrieved 9/17/09  

 

http://www.hhpublishing.com/_assessments/LASSI/2009_LASSI_in_Action_1/2009_article_6.html 

―At the Rutgers-Camden Learning Center, an integral part of the Rutgers-Camden 

campus, the Learning and Study Strategies Inventory is frequently utilized as part of the 

academic coaching program. … We have found the LASSI to be an excellent tool for 

encouraging students to discuss their learning strengths and weaknesses, as well as a 

vehicle for addressing areas of academic need.‖ 

Rhoads, Robert A., ―Democratic Citizenship and Service Learning: Advancing the Caring Self.‖ In 

Teaching to Promote Intellectual and Personal Maturity: Incorporating Students' Worldviews and 

Identities into the Learning Process.  Ed. Marcia B. Baxter Magolda.  San Francisco, CA:  Jossey-Bass, 

2000.  Print.  New Directions for Teaching and Learning 82. 

 

http://www.hhpublishing.com/_assessments/LASSI/2009_LASSI_in_Action_1/2009_article_6.html
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This is a chapter in an excellent introduction to an application of the learning partnerships model 

to service learning contexts.  This collection of essays provide an excellent introduction to the key 

features of pedagogy informed by research on adult intellectual development. 

 

Rosenfeld, L. B., Grant, C. H. III, & McCroskey, J. C. (1995). Communication apprehension and self- 

perceived communication competence of academically gifted students. Communication Education, 44, 

79-86. 

 

Tingle, Nick. Self Development and College Writing. Carbondale: Southern Illinois University Press, 2004 

 

Tinto, V. (2005) ―Student Retention: What Next?‖ National Conference on Student Recruitment, 

Marketing, and Retention, Washington, D.C., July 27-30. 

 

Vincent Tinto discusses retention, the education all students as well as the importance of student 

learning and engagement, assessment, collaborative and/or cooperative pedagogies that require 

students to learn together.  He also promotes classroom activities that connect to campus 

resources. 

 

Tinto‘s theory retrieved July 17, 2009 from http://etorpy.com/Tinto.htm 

 

Vincent Tinto is a Professor at Syracuse University who researched retention of college students 

and learning communities.  In 1993 he identified three major reasons that student fails to be 

retained.  They include academic difficulty, confusion about educational and occupational goals 

and failure to ―…become or remain incorporated in the intellectual and social life of the 

institution.‖ 

 

University of Mary Washington College of Arts and Sciences 2008-09 Catalog retrieved August 14, 2009 

from http://www.umw.edu/publications/catalog_cas_mwc/university/default.php 

 

University of Mary Washington, Retrieved 9/16/09 from http://www.umw.edu/about/facts/default.php 

 

University of Mary Washington Strategic Planning Subcommittee on Student Life and Student 

Engagement meeting minutes, February 26, 2009 retrieved 9/16/09 

http://strategicplanning.umwblogs.org/subcommittees/student-life-and-student-engagement/minutes-2nd-

meeting-22609/ 

 

University of Mary Washington Report to SCHEV, ―Assessment of Oral Communication at the 

University of Mary Washington‖ June 2006.  

 

Included evaluation of 227 student speeches over the course of three semesters. The assessment 

focused solely on public presentation skills. There is concern that students are as poorly equipped 

in interpersonal and group skills. 

 

Yancey, Kathleen Blake.  Reflection in the Writing Classroom.  Logan, Utah: Utah State University Press, 1998. 

http://etorpy.com/Tinto.htm
http://www.umw.edu/publications/catalog_cas_mwc/university/default.php
http://www.umw.edu/about/facts/default.php
http://strategicplanning.umwblogs.org/subcommittees/student-life-and-student-engagement/minutes-2nd-meeting-22609/
http://strategicplanning.umwblogs.org/subcommittees/student-life-and-student-engagement/minutes-2nd-meeting-22609/
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This report on students delaying their speaking intensive courses was run by Virginia Ashley, Director of 

Reporting and Decision Support on September 29, 2010. 

 

 

 

 

 

 

 

 

  

 


